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Using State District Program Plans to Analyze District Policies In

ldentifying and Delivering Services to Gifted Students
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Purpose of Study

Studies of the current state of program

Implementation In gifted education have relied on
survey self-report data (Callanan, Moon, & Oh, 2013;
CSDPG & NAGC, 2015)

this study we attempted to address two

shortcomings of this previous work:

1) the lack of complete pictures of the state of

Implementation because of limited survey
responses, and

2) the lack of a theory of change to tie the findings to
probability of success in bringing about maximum

development of talent
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Method

Sample/data sources

All district program plans in two states
Survey responses about practices In two states
State 1, n =115

State 2, n =178

Coding scheme development

Iterative process, based on Theory of Change
elements
Final coding scheme consists of 133 total items

Inter-rater agreement

.

Plans coded by nine-person coding team

» Every tenth plan coded by all nine team members
* Inter-rater agreement above 87% for all commonly

scored district plans
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Selected Results

Theory of Change Element

Policy 1

Practice 1

Policy 2

Practice 2

Preparation or Talent Development Program

82.6%

38.8%

03.0%

28.0%

|dentification

Teacher nominations/referral

34.8%

91.3%

59.6%

93.1%

Ability testing

92.2%

95.1%

70.8%

94.9%

Achievement testing

97.4%

96.1%

68.0%

96.0%

Universal screening

74.8%

82.5%

58.4%

95.4%

Occurs at specific grade level

79.1%

100%

59.6%

97.7%

Selection committee/study team

88.7%

63.1%

66.3%

75.4%

Service delivery through use of pull-out classes

68. 7%

14.2%

43.3%

56.5%

Acceleration practices — district report

92.2%

90.3%

70.8%

93.1%

— school report

55.7%

64.9%
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Theory of Change

Pre- Preparation Identification
Identification : —
Students in Provide Identify Gifted
Opportunities for Students
K-8 Identify Students Talent to Emerge Gifted students from '
Student Who Would Benefit (Differs from und‘er‘serve.d plopulatlm?s can
from an Emergent “Displaying Giftedness”) ;};ﬁlflblt tthelr glftedzess in t
1 : eren or choose no
Population Talent Experience Gifted students from : re’;ea lvtvhaey; gzr'ﬁe s "
(Prep) underserved populations '
Gifted students from may have had fewer *Multiple and Varied
underserved populations opportunities to acquire Asses;ments
in particular may have had the background et )
fewer opportunities to knowledge and academic * Observations
. acquire the background skills necessary o be Rating .S 1
knowledge and academic recognized as gifted. Portfolio
skills necessary to be *Topics Responsive Lesso.ns
recognized as gifted. *Summer Programs (Use of Opportunity to
Learn)
. Y *After and Before School
 Selection Criteria Programs * Performance Based
. Assessmen ts
*General Enrichment . .
Special Issues for Exposure *Committee Reviews
Und.erse.:rved Populations «Mentorships °Se§k Pat‘terns of Upward
* Bias in Teacher Use of Peer Models Trajectories
Referrals «Cohort Groups ;\"Ifeac.he?/ Peer / Parent /Self
0 PrefeTence TO\yard *Participation in omf nnnnnn
Conin SR Competitions Special Issues for
*Exposure to Above Underserved Populations
Grade Level Material *Bias in Teacher Referrals
*Tutoring *Preference Toward Certain
*Bus Services Behaviors
*Family Responsibilities Differential Performance on

IQ and Achievement Tests
*Restrictive Identification

Compete for Time
*Parents Value
*Learning Experiences Procedures

*Student / Parent Concerns
Over Participating in G&T

¢ Peer Pressure on Academic
Expectations

*Automatic Cut Score
*Single Criteria Must be Met
Before Other Criteria
Considered

May Differ for Different
Subpopulations
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Theory of Change (phase 1)
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Intervention

Curriculum

Populations

Domain

Out

Provide Gifted Education
Services for gifted students from
underserved populations are often not

culturally responsive and students may

not have sufficient background
knowledge to be su

*Advanced/Above Grade Level

ccessful

*Matching of Student Identification to
Services Received (Domain Specific)
*Academically Rigorous Content

*High Quality Instruction (see Delivery)

*Meaningful Learning Experiences

* Culturally Relevant Curriculum

* Interdisciplinary

* Interest Based

* Involves Authentic Methodologies
and Products

* Focus on Concepts, Big Ideas,
Principles, and Generalizations

» Multiple Solutions and
Perspectives

* Promotion of Student Engagement
*Focused, Scaffold Feedback
*Special Schools
*Supplemental Activities
*Student Support Networks
*Parental Support Networks

Special Issues for Underserved
*Teachers Have Low Self-Efficacy in

*Cultural Identity
*Academic Identity
*Expectations That the Future Will Work

*Expectations of Students’ Abilities

*Stereotype Threat
*Fixed-Trait Mindset

*Limited Cohort of Peers
*Unprepared for Advanced Curriculum

*Limited Gateway Programs
*Limited Sense of Belonging
*Locus of Control

General Education Program

D

Delivery

* Appropriate Pacing/
Acceleration

Adaptation
(Developmentally
and Culturally
Appropriate)

* Extended Learning
Times

* Difterentiated
Instruction

* Knowledgeable
Teachers (Advanced
Content , Awareness

of Cultural
Relevance, and

Gifted Education
Background)

* Pre-Assessmen t of
Content Knowledge
and Skills

» Teacher as Facilitator

* Culturally Relevant
Pedagogy

* Is Passion Domain
Culturally Relevant

ervices

Experiences for

Gifted

* Academic Repetition
* Slow Pacing of

* Lack of Challenge
* Lack of Academic

Instruction

Engagement

Outcomes

Persistence /
Participation /
Retention Across
Time in Gifted and
Talented Program

» Attendance

» Real Participation in
Quality Services

L

Student Achievement
in Reading and

Mathematics

*State Achievement Tests in
Reading and Math: TCAP
(CO), EOG (NCO), FCAT
(FL)

*FL FAIR — Reading (FL)
*High School Graduation
*Educational Aspirations

Consequences for
Gifted
e Failure to Thrive

* Average or Below

Average Reading and
Mathematics

Achieveme nt
e Boredom

* Rebellion

*  Underachievement

*  Dropout

* Inappropriate
Classroom Behavior

* Disruptive Behavior

¢ Withdrawal

Susan Dulong Langley, Sarah R. Luria, Karen Ottone-Cross, & Sunhee Park

/

Discussion N
The states differ in district policies about talent
development programs, yet both states reported
similar program offerings In practice.
Policies and practices in the following areas are
In alignment with each other in State 1.:
o Ability testing
o Achievement testing
In both states, reported identification practices
are aligned with the following Theory of
Change elements:
o Teacher nominations/referral
o Universal screening
o Selection committee/study team
- State 1 aligned more In policy than In
practice
Despite district-level policy, reports about
practice at the school-level indicate lack of
acceleration implementation in ~50% of
schools

.

/

Implications
Future research should examine
o Whether and to what extent district policies
are aligned with state policies.
o Whether and to what extent reported
practices are aligned with program policies
within and across each individual district.
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